


















earlier	 in	those	days,	 the	new	education	movement	successfully	resulted	 in	perfect	combustion	
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Pedagogy and Education = English Translation by Linda Allal
	 We	often	hear	the	two	words	“education”	and	“pedagogy”	being	confused.	But	these	words	
should	be	carefully	distinguished.	 “Education”	 is	 the	action	exerted	on	children	by	parents	and	
masters.	This	action	occurs	at	all	times	and	in	every	context.	There	is	not	a	period	in	social	life	
or	even	a	moment	during	the	day	when	youth	are	not	in	contact	with	an	elder,	where	they	are	
not	under	some	educational	 influence.	Because	this	 influence	 is	not	confined	to	short	periods	of	
time	when	parents	or	supervisors	communicate	consciously	and	 through	actual	 teaching,	 the	




































category.	 If	 they	were	 indistinguishable	 from	others,	 they	would	not	be	a	science	but	different	
sciences	with	different	characteristics	and	objects	of	 study.	Newly	emerging	sciences	 fairly	





know”	without	specifying	what	so-called	scientific	knowledge	 includes.	 In	effect,	 scholars	are	
those	who	seek	to	discover	laws	in	order	to	describe	and	to	explain.	Science	is	based	solely	on	
knowledge,	whatever	 it	 is,	 and	 sought	 for	 is	 own	 sake.	Without	doubt,	 scholars	know	 that	
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discoveries	are	 likely	 to	be	applied.	 It	might	even	be	the	case	 that	 they	direct	 their	research	
preferences	toward	certain	areas	because	they	are	more	profitable	and	allow	urgent	needs	to	be	




	 Put	this	way,	 there’s	no	reason	that	education	should	not	be	a	subject	 for	research	which	
satisfies	all	the	conditions	above,	and	consequently	which	has	all	the	characteristics	of	a	science.
	 In	effect,	education	practiced	 in	a	specific	society	at	a	specific	 time	 in	 its	evolution,	 is	an	
ensemble	of	practices,	methods,	 customs	which	constitute	 the	accepted	 facts	with	 the	same	
reality	as	other	social	facts.	These	are	not,	as	we	have	long	believed,	more	or	less	arbitrary	and	
artificial	combinations	which	owe	their	existence	to	the	capricious	influence	of	contingent	desires.	
On	 the	contrary,	 they	are	veritable	social	 institutions.	There	 is	not	a	man	who	can	create	a	
different	education	system	than	what	 is	already	part	of	 the	society’s	 structure,	 just	as	 it	 is	
impossible	for	a	living	being	to	have	other	organs	that	function	differently	than	those	which	are	
already	part	 of	 its	 constitution.	 If,	 for	 all	 the	 reasons	which	were	given	 in	 support	 of	 this	
conception	(see	Education),	it	is	necessary	to	add	new	ideas	to	them;	it	is	sufficient	to	be	aware	of	
the	 imperative	 force	with	which	these	practices	 impose	themselves	on	us.	 It	 is	vain	to	believe	
that	we	raise	our	children	as	we	want.	We	are	 forced	to	 follow	the	rules	of	 the	social	milieu	
where	we	live.	Opinions	are	imposed	on	us,	and	opinion	is	a	moral	force,	the	power	of	which	is	no	









which	 impose	themselves	on	us.	As	a	result,	 it	 is	possible	 to	observe	them,	 to	search	to	know	
them	with	 the	sole	goal	of	understanding	 them.	On	 the	other	hand,	all	 educational	practices,	
whatever	they	may	be,	whatever	differences	there	may	be	among	them,	have	one	characteristic	
in	common	 :	 they	are	the	result	of	all	 the	action	exercised	upon	one	generation	to	the	next	 in	
view	of	adapting	 them	to	 the	 social	milieu	of	 their	 time.	They	are	 there	 for	all	 the	diverse	
















societies.	For	example,	under	the	rules	of	 the	tribe,	 the	essential	characteristic	of	education	 is	
that	it	is	diffused;	it	is	given	to	all	the	members	of	the	clan	no	matter	who	they	are.	There	are	no	
determined	masters,	no	special	staff	supervisors	to	teach	the	young	;	it	is	all	the	elders,	it	is	the	
ensemble	 of	 prior	 generations	which	play	 this	 role.	At	best,	 for	 some	 teachers	 these	 are	
fundamental,	some	of	the	older	teachings	are	more	specifically	identified.	In	other	more	advanced	
societies,	we	no	longer	find	this	type	of	diffusion,	or	at	least,	less	of	it.	Education	is	concentrated	
in	 the	hands	of	 specialists.	 In	 India	 and	Egypt,	 the	priests	 are	 charged	with	 this	 function.	
Education	is	a	function	of	priestly	power.	But	this	first	differential	characteristic	leads	to	others.	
When	 the	religious	 life,	 is	at	 the	origin,	 a	 special	body	 is	created,	 that	 is,	 a	priestly	caste	 is	
formed,	which	 is	 strictly	 speculative	 and	 previously	 unknown	within	 the	 religion	 and	 is	
development	 previously	 unknown.	 It	 is	 in	 these	 priestly	milieux	 in	which	 the	 the	 first	
rudimentary	 forms	of	 science	emerged:	astronomy,	mathematics,	 cosmology.	 It	 is	a	 fact	 that	
Comte	having	much	earlier	observed/noticed	and	which	was	easily	explained.	It	is	only	natural	
that	an	organization	which,	 in	effect,	 is	concentrated	a	 limited	group	that	 the	speculative	 life	
stimulated	sciences.	After	this,	education	was	no	longer	limited,	in	principle,	to	shaping	children’s	
behavior.	From	that	time,	 there	were	new	matters	to	teach.	The	priest	 taught	element	of	 the	
emerging	sciences.	Only,	this	speculative	knowledge	was	not	taught	for	itself	but	for	the	way	in	
which	 it	 supported	 religious	 beliefs;	 it	 had	 a	 sacred	 character,	 the	 sciences	 had	 all	 the	
appropriately	religious	elements	because	they	were	formed	at	the	heart	of	religion	itself	and	they	
were	 inseparable.	 In	other	countries,	 as	 in	 the	Latin	and	Greek	countries,	 education	was	still	
shared,	 in	some	proportion,	between	the	State	and	the	family.	It	was	not	the	priestly	caste	but	
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can	study	the	manner	 in	which	they	 function.	 In	other	words,	 the	outcomes	and	the	different	
conditions	 that	 lead	 to	variation	 in	 the	 results/outcomes.	For	 this	purpose,	 good	 scholarly	






questions	that	arise	 in	regard	to	adult	crimes	are	no	 less	useful	 to	ask	here.	There	 is	 juvenile	
criminology,	 as,	 there	 is	a	criminology	 for	adults.	And	discipline	 is	not	 the	only	educational	
institution	which	could	be	studied	by	this	method.	There	 is	no	teaching	method	whose	effects	
could	not	be	measured	 in	the	same	way,	assuming,	of	course,	 that	the	 instrument	required	 for	
such	a	study,	that	is	to	say	a	good	statistic,	has	been	established.





to	 the	genesis	of	 education,	 other	 to	 its	operating	 systems.	 In	all	 this	 research,	 it	 is	 just	 to	















	 So	 if	we	want	 to	understand,	 one	must	 carefully	distinguish	between	 the	 two	kinds	of	
speculation.	Pedagogy	 is	something	different	than	educational	science.	But	then	what	 is	 it?	To	









knows	what	 to	 do,	 can	 not	 always	 tell	 the	 reasons	 for	 the	 processes	 he	 or	 she	 employs;	
conversely	the	pedagogue	may	lack	all	practical	skills.	We	wouldn’t	have	asked	either	Rousseau	
or	Montaigne	 to	 teach	a	class.	We	could	 say	 that	even	Pestalozzi,	who	was	a	 teacher,	was	
incomplete	as	an	educator	as	proven	by	his	repeated	failures.	The	same	confusion	can	be	found	
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in	 other	 domains.	We	 speak	 of	 the	 art	 of	 “savoir-faire”	 of	 the	 statesman,	 expert	 in	 the	
management	of	public	affairs.	But	we	also	say	that	the	writings	of	Plato,	Aristotle,	and	Rousseau,	
are	treaties	on	the	art	of	politics	;	and	we	certainly	cannot	see	them	as	scientific	works,	as	they	
are	designed	not	to	study	reality,	but	to	 illustrate	an	 ideal.	Yet	there	 is	an	abyss	between	the	





how	everyone	 refers	 to	when	 talking	 about	 the	 soldier's	 art,	 art	 of	 the	 lawyer,	 the	 art	 of	
instructor.	An	art	 is	a	system	of	ways	of	doing	things	that	 is	adjusted	for	specialized	purposes	











nature	of	 things	given,	but	 to	direct	actions.	They	are	not	movements,	but	are	very	close	 to	
movements,	as	they	have	the	function	of	setting	out	a	direction.	If	these	are	not	actions,	they	are	
at	 least	programs	 for	 action,	 and	 thus	 they	approach	art.	These	are	what	medial,	 political	
strategic	theories	are.	To	express	the	mixed	character	of	these	sorts	of	speculation,	we	propose	





practical	 theory	 is	possible	and	 legitimate	when	 it	can	rely	on	an	established	science	and	 it	 is	
undisputed.	 In	 this	 case,	 indeed,	 the	 theoretical	 concepts	have	practical	 consequences	with	
scientific	value	on	which	conclusions	may	be	based.	Thus,	applied	chemistry	is	a	practical	theory	













most	controversial	 theories	have	support.	So	what	practical	 conclusions	can	be	drawn	 from	
scientific	data	which	are	both	uncertain	 and	 incomplete?	What	 is	 the	value	of	pedagogical	
speculation,	when	the	bases	of	speculation	are	lacking	in	strength?
	 The	 fact	 that	we	raise	 these	 issues	 to	deny	any	credit	 to	pedagogy	 is	 incontestable.	 It	 is	
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them	with	as	method	as	we	can	 in	order	to	minimize	the	chances	of	error.	This	 is	 the	role	of	
educator.	Nothing	is	as	vain	and	sterile	as	scientific	puritanism,	arguing	under	the	pretext	that	
science	is	not	made,	advising	abstention	and	recommending	men	be	indifferent	witnesses,	or	at	




we	have	of	conscience,	 to	prevent	the	risks	as	 far	as	we	can.	And	this	 is	precisely	the	role	of	
pedagogy.





civilization,	 debate	 could	 not	 take	 place	without	 at	 least	 some	 reflection.	 In	 effect,	 once	
individuality	became	an	essential	element	of	intellectual	culture	and	human	morals,	the	educator	
has	had	to	 take	 into	account	 the	germ	of	 individuality	 in	each	child.	We	need,	by	all	possible	
means,	to	seek	to	encourage	their	development.	The	link	common	to	all,	in	an	invariable	manner,	
is	 the	 same	 impersonal	 and	uniform	regulation;	On	 the	contrary,	 one	 should	vary,	diversify	
methods	 according	 to	 the	 temperaments	 and	 intelligence	 of	 each.	But,	 in	 order	 to	wisely	
accommodate	 the	range	of	educational	practices	 to	meet	 the	variety	of	 individual	needs,	one	
needs	to	know	their	tendencies,	 the	reasons	 for	the	different	methods	and	processes,	and	their	
impacts	under	different	 circumstances.	One	must,	 in	 a	word,	 submit	 them	 to	pedagogical	
reflection.	An	empirical	and	mechanical	education,	cannot	be	compressive	and	graded.	Moreover,	
as	we	advance	in	time,	social	evolution	is	becoming	faster;	one	era	does	not	resemble	the	one	that	
preceeded	 it;	each	era	has	 its	physiognomy.	New	needs	and	new	 ideas	arise	continuously.	To	
meet	 the	continuous	changes	 that	occur	 in	opinions	and	well	 in	morals,	 it	 is	necessary	 that	
education	itself	changing,	and	therefore	remain	in	a	state	of	malleability	that	allows	change.	But,	
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A	pedagogy	by	Emile	Durkheim:
intermittently,	one	must	add	that	 it	has	become	more	and	more	a	 function	of	social	 life.	The	
Middle	Ages	did	not	need	it	 .	It	was	an	era	of	conformism	where	everyone	thought	and	felt	in	
the	same	way,	where	everyone	was	cast	 in	the	same	mold,	where	 individual	dissent	was	rare,	


















system	is	a	product	of	history	that	history	alone	can	explain.	 It	 is	a	social	 institution.	But	 it	 is	
part	of	any	country’s	history.	French	schools	reflect	the	French	spirit.	So	we	can	not	understand	
what	 they	are,	 the	goals	 they	pursue	 if	we	don’t	know	anything	about	 the	national	spirit,	 the	
diverse	elements,	which	ones	are	the	result	of	permanent	and	profound	factors,	and	those,	which	
on	 the	contrary,	 are	more	or	 less	 the	 result	 of	 accidental	 and	 temporary	 factors:	 these	are	
questions	which	can	only	be	addressed	through	historical	analysis.	The	place	of	primary	school	in	
our	entire	school	organization	and	 in	the	general	 life	of	 the	society	 is	often	discussed.	But	the	
problem	 is	unsolvable	 if	we	don’t	know	how	the	organization	of	 schools	came	about,	where	
distinctive	characteristics	came	 from,	and	what	determined,	 in	 the	past,	 the	place	 that	was	
accorded	to	elementary	schools,	the	factors	that	have	helped	or	hinder	their	development,	etc.
	 Thus,	 the	history	of	 teaching,	at	 least	at	 the	national	 level,	 is	preliminary	to	a	pedagogical	
culture.	Naturally,	if	the	primary	pedagogy	is	the	history	of	primary	teaching,	we	are	more	likely	
























it	will	be	 linked	 in	this	way	to	 its	early	origins,	 the	realistic	pedagogy	will	have	quite	another	
aspect;	we	will	 take	better	account	of	 the	root	 impersonal	causes	acting	among	all	peoples	of	
Europe.	And	at	the	same	time,	we	will	be	better	placed	to	see	the	reasons,	and	as	a	consequence,	
to	judge	the	true	extent	of	this	movement.	On	the	other	hand,	this	modern	education	has	been	
formed	 in	 opposition	 to	 another	 trend,	which	 is	humanistic	 and	bookish.	We	can	 therefore	
healthily	appreciate	the	first	when	we	also	know	the	second;	and	we	are	then	obliged	to	reach	





	 Pedagogical	culture	must	therefore	have	a	 largely	historical	basis.	This	 is	the	condition	by	
which	pedagogy	can	escape	a	common	reproach	which	has	seriously	undermined	its	credibility.	





initiating	new	methods,	 is	on	 this	point,	 significant:	he	purges	his	brain	 “with	 the	elebore	of	






















minimize.	To	encourage	activity	 to	develop	 in	a	certain	direction,	we	still	need	 to	know	the	





see	a	 trend	 in	 the	production	of	pleasant	or	unpleasant	experiences	humans	might	create,	or,	
rather,	...	we	will	have	to	take	very	different	approaches	to	regulating	their	functioning.	However,	
it	is	to	psychology	and,	more	specifically,	child	psychology	that	it	is	to	resolve	these	issues.	If	so	







	 There	 is	a	special	 form	of	psychology	 for	 the	teacher	which	has	special	significance:	 it	 is	
collective	psychology.	A	class,	in	fact,	is	a	small	society,	and	it	cannot	be	led	ias	if	it	werea	mere	
agglomeration	of	 individuals	 independent	of	one	another.	Children	 in	class	 think,	 feel	and	act	
differently	when	 they	 are	 alone.	 In	 a	 class,	 there	 are	moments	 of	 contagion,	 collective	
demoralization,	of	mutual	excitement,	wholesome	effervescence,	and	the	teacher	must	know	how	




would	 involve	varied	and	complex	speculation,	 it	 is	hardly	 feasible	 to	do	this	 in	a	satisfactory	












year	 (psychology),	 and	 for	 the	 second	year,	merely	 the	 general	 indication,	 "B.	Review	 of	
Psychology	and	Morality.	Applications.	"
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“Félix	PECAUT:	Public Education and National Life:	The	Use	and	Abuse	of	Pedagogy	(pages	61	
à	68)	;	Primary	school	and	political	education.
“James	SULLY:	Studies	on	children:	Fragments.	 (This	 latter	work	appears	only	 in	 the	school	


















“Annotated	readings	on	 the	principle	articles	of	 the	Organic	 law	of	30	October	1886	and	 the	
decree	and	order	of	January	1887.	Definition	of	neutrality.”	(These	last	four	words	are	found	only	
in	the	program	for	the	college	for	male	teachers.)







subjects	or	 find	others	 that	 suit	 them;	 they	will	 ensure	 that	 the	main	questions	concerning	
physical	education,	intellectual	and	morals	in	the	family	and	at	school	are	explored.
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“Pedagogical Doctrines. [Annotated reading of a few pages on pedagogy.]	–	Some	portion	of	classes	
[twenty	 classes]	will	 be	 devoted	 to	 the	 reading	 of	 [a	 few]	 chosen	 pages	 on	 the	 principle	
pedagogues.	Great	 importance	 is	 attached	 to	 this	 exercise	 in	opening	 the	minds	of	 student	
teachers	 -	masters]on	the	core	 issues	of	education,	exposing	them	to	the	original	methods,	and	
teaching	to	discern	the	value	of	works	which	they	will	consult	 later.	This	exercise	will	 link	to	
comparative	 instruction,	and	 it	will	not	be	without	utility	 to	sometimes	examine	some	chosen	
pages	of	low-level	manual	on	pedagogy.
"Presentations	of	morality.	 -	A	number	of	hours	will	be	devoted	 to	 the	presentation	of	moral	
lessons	 for	use	 in	primary	schools	so	 that	men	and	women	master	students	have	practice	 in	
selecting	the	concepts	 that	are	appropriate	 for	children	of	different	ages,	and	expressing	them	
with	 clarity	 and	 simplicity.	These	 lessons	will	 always	 be	 accompanied	 by	 examples	 and	
sometimes	reading.
"Pedagogy	and	school	administration.	–	One	hour	a	week	 for	 five	months,	or	 twenty	 lessons	
during	 the	 year.	 It	 is	 recommended	 that	women	directors	 only	 teach	 administration	 and	
classroom	teaching	which	 is	 essential	 for	a	 female	 teacher	 to	know,	and	choose	 the	 school	
processes	they	will	discuss	wisely.
“Educational	conference.	-	The	educational	conferences	prescribed	by	Article	99	of	the	Decree	of	
18	January	1887	are	to	be	held	weekly	on	Thursdays.	 It	 is	 led	by	a	third-year	male	or	 female	






number	of	 issues,	and	indeed,	 in	the	conference	as	 in	the	two-hour	class	 is	the	same	spirit,	 the	
same	methods	that	are	needed:	one	applies	the	concepts	of	applied	psychology	and	morality;	the	
students	 teachers	 teach	and	 the	 faculty	complete	or	 correct.	But	 the	pedagogy	conference	
pedagogy,	 inasmuch	as	 it	brings	together	all	 the	school’s	 teachers,	has	a	particular	aim:	all	 the	
resources	of	 the	 teacher’s	 college	are	oriented	 toward	primary	 school;	 everyone	brings	his	
knowledge	and	experience,	and	benefits	from	the	knowledge	and	experience	of	others.













“Third,	 through	applied	exercises,	master	 student	 teachers	 (men	and	women)	are	gradually	
exposed	to	the	challenges	of	teaching	and	education	in	the	presence	of	children.
“I.	—	It	is	important	to	emphasize	the	novelty	of	this	three	level	training.	For	the	time,	teacher	







she	can	use	 to	directly	benefit	 future	 instructors.	He/she	knows	 its	deep	 interest	and	how	to	
make	it	attractive	and	lively.
“It	is	also	an	advantage,	in	terms	of	pedagogical	science,	if	not	in	terms	of	the	practice	itself,	to	













the	director	of	 the	annex	school,	a	revision	at	 the	end	of	each	month?	This	question	has	 the	
advantage	of	allowing	 the	professor	 to	be	aware	of	 teaching,	 to	 force	him	or	herself	 to	bring	
children	within	the	reach,	and	finally,	 to	be	a	real	stimulus	 for	 the	student-master	and	 for	 the	
young	students.
"II.	 -	The	 illusiveness	of	critical	 teaching	methods	and	means	of	discipline	and	education	 is	not	




conference,	all	too	often	removed,	 is	restored,	 its	purpose	is	better	defined,	 it	refers	to	a	set	of	
specific	questions	 (lessons	given	to	children,	correction	of	homework,	critique	of	a	method,	of	a	
class	manual,	etc.)	finally,	required	for	managers	[guidelines]	of	applied	schools,	it	brings	together	














they	 initiated	gradually	 to	 the	difficulties	 of	 teaching	and	discipline.	 In	 the	primary	 school	





then	that	 leaves	them	little	by	 little	some	initiative	 in	the	choice	of	assignments	and	exercises.	
The	director	pulls	back	sometimes	to	let	them	struggle	with	the	difficulties	of	discipline.	All	this	
with	 judgment,	 tact	and	measure,	so	that	the	student	teacher	 is	not	discouraged	and	does	not	




"Another	 important	point	 is	 that	we	help	 student	 teachers	understand	 the	extent	 to	which	
discipline,	which	is	a	part	of	education,	 is	essential	 for	the	formation	of	good	habits!	This	along	
with	school	rules	plans	and	rules	which	foresee	collective	acts	is	not	all	that	education	is.	There	











teacher	colleges	do	not	count	more	 than	 twenty	students	per	class,	 each	student	 thus	has	a	
month	and	a	half	 [two-and-a-half	months	 for	women].	 In	 schools	 that	have	 sixteen	or	 fewer	
students	–	which	are	 two-thirds	of	 teacher	preparatory	schools,	 -	each	student	will	have	two	
months	[three	months	for	women]	or	more.	But	wherever	the	applied	schools	do	not	offer	enough	
student	divisions	 to	perform	simultaneously,	 a	 third	or	 a	quarter	 of	 students-may	practice	
simultaneously,	 this	 is	how	we	would	proceed:	each	student	teacher	 [student	 -mistress]	spends	
the	first	six	weeks	 in	the	school	schedule	 [for	women	student	teachers,	one	month	 in	primary	
school,	two	weeks	in	the	children's	section],	then	[she]	fulfills	an	two	week	internship	in	a	public	
school	designated	for	that	purpose.
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In	all	men’s	and	women’s	 teacher	 training	colleges,	 student	 teachers	will,	by	and	under	 the	
direction	of	[a	]	directors	[guidelines]	or	one	of	the	teachers	in	three	different	school-types	of	the	
region,	will	visit:	three	different	schools,	a	single	class	level,	a	coeducational	school.	If	it	is	indeed	
important	 that	 students	do	 their	 learning	 in	one	school	and	under	 the	direction	of	 the	same	
masters	or	mistress	in	order	to	assess	the	difficulties	so	that	their	effort	is	not	at	first	dispersed,	
it	 is	 they	are	 required	 to	be	acquainted	with	 the	different	 levels,	 so	 that	 they	are	not	 too	
disoriented	when	they	are	appointed.
"Educational	visits	will	have	benefits	 for	 student	 teachers,	 as	 they	discuss	 the	methods	and	
processes	that	they	have	seen	used,	and	for	their	professors	and	directors,	they	can	learn	how	to	
apply	to	these	elsewhere	or	adapt	the	teachings	of	the	normal	school.	If	schools	are	well	chosen,	
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